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ABSTRACT
During the 1969-70 school year, this program

assisted 51 women in becoming qualified, certified teachers of young
children. All were college graduates in fields other than education
and most of them mothers in the over 30 age bracket. Funded by EPDA,
this intensive teacher preparation program incorporated two major
features--open education for young children and participatory
preparation for novice teachers. Candidates participated in the
program for 15 weeks, from 8630 to 3630 every day. The first 5 weeks
consisted of visiting several different models of early childhood
education as a morning activity. Afternoons were spent at Salem State
College where students took three telescoped courses--Child
Development; Language, Reading, and Literature for Yount' Children;
and Mathematics in Early Childhood Education. A fourth course in
Early Childhood Curriculum was given during the practicum. All
students had the opportunity of working for 5 weeks with 3-to-5 year
olds, interchanged with another 5 weeks of teaching under supervision
in classes of children 5-to-8 years old. The general consensus of a
questionnaire prepared and administered by an outside evaluation team
was that most participants--candidate teachers, teachers,
administrators, aria teacher aides--thought the objectives were met
and the program was highly successful. (The report includes details
of the evaluation.) (RT)
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INTRODUCTION

Project PERCEPT, an EPDA Pro,:ram joined under Part B-2,

represented an effort on the part of the Peabody, Massachusetts,

Public School System to assist in attracting and helping to

qualify selected candidates for intensive professional

preparation for teaching in nursery school, kindergarten, and

primary grades. Joining with Salem State College, the North

East Regional Center of the State Department of Education, and

the Andover Public School System, Peabody provided housing

in a prefabricated addition to the Burke School, equipment,

general services, and professional assistance in the organ-

ization of this federally-funded program which, in turn,

promised future benefits in providing teachers for young

children in several Massachusetts communities.

PERCEPT's teacher education process requires each student's

full-day commitment during the fifteen-week project. Each

morning student teachers participated in practicum exper-
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iences either in the multi-age classes for three to five

year olds at the Burke School in Peabody, or at the Bancroft

School in Andover, or in associated schools in Burlington,

Lexington, Swampscott, and Winchester. Visits to schools,

operating a variety of different models of early childhood

education, conferences with staff members from such schools,

lectures by specialists in curriculum areas, discussions'

of current films on practices and issues of note, and

participation in recording pupil and student-teacher progress

on video-tape were all part of the. professional experiences

of PERCEPT. During the first five weeks, three intensive

professional courses were included: Child Development; Modern

Math; Social Studies;and Language and Reading Instruction

(including 'Children's Literature). Concurrent with classroom

training, the curriculum development course was offered stressing

science for the young child.

The program was designed so that highly competent



Teacher Trainel-s wouli work wit" ,nth student teachers and

pupils (N-3), with the malor emphasis placed on N-1 pupils.

The children invalved in the practIcim classes came from a

variety of sub- cultures representin differences in language,

race, social-economic classes, and ethnic groups. The basic

resource of the pro-ram reside() In thr_? potential of the

candidates enrolled in PERCEPT, L12 college graduates, all

committed to early childhood education.

PROGRAM OBJECTTWS

The objectives of the Peabody Early Childhood Education Project

pertained to areas of expected growth in the case of each student

teacher. Objectives or areas of expected growth in professional

development included:

1. Growth in understanding of principles of child development

through observation and classroom practice.

2. Growth in perception of the individuality of each child

in the training group, his potentials and needs.

3. Growth in understanding teaching- learning principles

basic to self-motivated learning.
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4. Growth in understanding curriculum content and the ability

to select materials conducive to the end that "any subject

can be taught effectively in some intellectually honest

form to any child at any stage of development." (Bruner,

Jerome, Process of Education, p.33. Cambridge; Harvard

University Press, 1962.)

5. Growth in understanding roles of the teacher in the

"inquiry" school; roles of the teacher-aide with reference

to children, teacher, and parents; and roles of parents

in cooperative action with the school.

6. Growth in working with children creatively in all aspects

of the school program, e.g., in language development,

in ways that help the child to know language as a key

to social learning, a means to knowledge of the world

around him, and as a source of keen enjoyment and free

expression.

7. Growth in self-evaluation of ones own personal-social-



professional learmin, accurinc a: an outcome of the

PERCEPT mode oTeration intorrlating observation,

participation, study, discussion, cooperative decision-

making, and the application of new understandings in

teaching.*

EVALUATIVE COMMENTS

The children attending the PERCEPT classrooms in Peabody

were a very diverse group but not exceptional in this respect.

Such diversity is probably more typical than exceptional in

small cities like Peabody. The needs of such children ranged

widely. Some had obvious needs for the love and affection

of adults. Some had need to control their own explosive

impulses. Some had need for intellectual challenge. Others

had obvious language difficulties. The list could be long.

The program was devised partly to meet the needs of

these children, partly to train teachers to become aware

* All previous information was taken directly from Dr. Procopio's
PERCEPT proposal.
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of such needs, anti partly to train teachers to devise

stral;e4es for meeting such needs. On all three counts there

was convincini; evidence of success, though the relatively

short duration of the program obviously limited what could

be accomplished for the children themselves, many of whom

could hardly be expected to show long term benefits without

long term schooling of the sort provided.

The trainees themselves were diverse in age, experience

and outlook. It was not possible in the short time available

to ascertain if deliberate efforts were being made to provide

special training for individual trainees in need of experience

different from the norm, but whether deliberately planned or

not, it was apparent that the trainees were not doing the

same things. The program was highly individualistic for

both adults and children and the freedom for each to exercise

initative, make choices and decisions was coupled to oppor-

tunities for frequent discussion and assessment.



The stl- uc.ients tn explore

an enormous ran .e oc Interests, ah the importance of such

an environment was obviously a major focus of the training

program. The trainees accepted this challenge and responded

by contributinr7 a larue amount of enerry and imagination to

enriching the options available. It was impressive to see

how many interesting pieces of apparatus for climbing over

or crawling into, onto or under had been made of simple

materials and contributed by the staff and the trainees.

The fact that the environment changed frequently must be

taken as evidence that the pro -:ram has had success in devel-

oping the imagination and initiative of the trainees.

Teachers and trainees met regularly to discuss general

educational issues and relate them to specific occurrences in

their classrooms. Considerable group planning also occurred. The

quality of such discussions was high and the ability of the staff to



relate theory a.: Id practice was impressive. The trainees

were expected tD know the children individually and in their

seminar sessions demonstrated remarkable insight and. evidence

of careful, thoughtful observation.

The trainees know their students from experiences in

and out of class and spent considerable time visiting homes.

The evaluators were impressed by the ease with which trainees

could talk with individual students, by the fact that instruc-

tions and suggestions were invariably to individuals, not

to groups, and by the fact that suggestions, when made,

invariably grew out of what students were actually doing.

No evidence was apparent that teachers adhered to prior

plans in situations where the plans were no longer appropriate.

It was very clear that the students were at ease with

their adult teachers. Perhaps this was because the teachers

responded to the needs of their students as individuals

9



and did not with:iraw frcm persc)nal ecciunters. Discipline

was authoritive but not authoritarian.

INTERNAL EVALUATION

In order to ovaluate objectively the impact of the Program

on the personnel involved, the evaluators constructed a 99

item questionnaire. The first 73 questions with tabulated

results are reported in Appendix A of this report. The

remaining 26 questions with tabulated results are reported

in Appendix B. These results reported as frequency counts

and as percentages are self-explanatory. Each item attempts

to determine the degree of success of a small segment of the

PERCEPT program as seen through the eyes of the student

teachers, coordinators, instructors, trainers and aides.

The general consensus of these 99 analyses indicates that the

personnel of Project PERCEPT in general, felt that the

program objectives were met and that the program was highly

19



-10-

successful. In tIs section t ,:alilaters will mention a

few of the more salient strengths and weaknesses brought out

by this analysis.

Item 1, Appendix A, indicates that 70 percent of the

participants felt that the intensive professional courses conducted

every afternoon for five weeks, provided several theoretical

bases for decision making in the morning program and in future

situations which teachers will face in their own classrooms.

Only five percent disagreed.

Items 2 through 11 seem to indicate that the course

in Children's Literature and Language Arts was the best

organized course offered in PERCEPT, and that the courses

in Curriculum Development in Early Childhood and in Child

Growth and Development were, in general, poorly organized

and conducted.

The competencies of the teacher trainers, leaders, aides



and c,_,or7,ratIn- tc,ach,:rf- ,,1:Y verified by Appendix

A data.

The data supported the fac'c. that the participants felt

that graduate credits should have been riven for the professional

courses and that too much time was wasted each day in travel.

Only a slight majority (51.264, item - 22) felt that

PERCEPT was well planned and oranized. However it should be

pointed out that since 23.26 percent were undecided, only 25.58

percent felt that it was not wel2 planned and organized.

Forty percent of the participants felt strongly that

guest lecturers added significant strength to the program

(item - 26).

A vast majority of the participants felt that the PERCEPT

program was a most worthwhile experience (item - 27).

Item 33 reveals that over 52 percent felt that the

student teachers were not able to participate actively with

1 2.
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the cooperatin- techers and childrn.

Items 36 and'37 Indicate that PERCEPT participants did

feel that the development of teachin;-learning materials

was accomplished successfully.

Items 39 through 41 seem to indicate that PERCEPT was

designed for the appropriate age level children.

Items 42 through 44 indicate that the dress of the

participants was in good taste.

Item 45 indicates a satisfaction with teacher-pupil

ratio.

Items 48 and 49 question the contribution made to PERCEPT

through the use of video-tapes.

Items 51 through 55 indicate the successful high

priorities .which PERCEPT placed on learning through inquiry,

discovery, and innovations.

The success of PERCEPT teaching-learning methodologies

appear to be substantiated by the responses to items 56
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through 65.

Items 67 and 63 indicate the success of parental visita-

tions as a means of instructional improvement,

Items 69 and 70 clearly indicate that the "teaching team"

approach benefited the student teachers.

Item 72 certainly indicates ; ;hat the student teachers

felt that they were becoming qualified Early Childhood teachers.

Item 73 shows that the participants welcomed and benefited

from the opportunity to visit schools employing a variety

of different concepts of early childhood education.

In Appendix B, the second part of the questionnaire

is tabulated. Here the reader can appraise the participants

evaluation of the PERCEPT instruction and administration.

The highest ratings include the following (not in order):

1. PERCEPT Secretary
2. Cooperating School Administration
3. Teacher Trainers
4. Cooperating Teachers
5. Instruction in Teaching of Reading
6. Instruction in Children's Literature and Language Arts.

14
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Instructi-31 in Child Growth and Development appeared

to be poor and instruction in Mathmatics for the Young Child

seemed to be questionable.

MAJCR RECOMMENDATIONS

On the basis of their evaluation the evaluators make

the following recommendations to the Project Director.

1. More competent instructors be used in the teaching of the

courses in Curriculum Development in Early Childhood and

in Mathematics for the Young Child.

2. That the planning and organizing of any future program

be thoroughly explained to all participants so that each

participant is thoroughly acquainted with the overall

program. (Item responses such as A - 22 dictate such a

recommendation.)

3. In any future program all participants must feel that

adequate professional leadership is being afforded them.

(See Item A - 21t)

15
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4. Any future projram should afford more active participation

among student- teachers, cooperating teachers and children.

(See Item A-33)

5. PERCEPT should consider redefining the role which the

video tape is to play in its program. (See Items 48, 49)

6. If the same general guidelines of this program are to

be used for future PERCEPT programs, then a stronger

commitment from area superintendents must be made with

respect to the hiring of PERCEPT graduates.

7. Since each student teacher is a college graduate and

since each academic course offered does have the capabil-

ities of being a graduate level course, the Director

should attempt to attain graduate credits for the partici-

pants from a cooperating college. Such a step, the

evaluators feel, would make such a program not only more

attractive to student teachers and aides, but also to

area superintendents who would consider hiring a

PERCEPT graduate.

16
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CONCLUDING REMAT'73

The evaluators have pointed out a few segments of PERCEPT

which appear to need some strengthening. However, the program

in general appeared to have met most of its major objectives.

The evaluators are convinced that training programs

like this one are indispensible. There is no reason why

such programs cannot occur within local school systems as

part of the regular school program. A program like PERCEPT

could operate in a normal school without any appreciable

increase in cost. The increased number of adults in the

classrooms and the close association with a college would

be enormously advantageous to the schools. Sindlarly, the

college would benefit by shifting the emphasis of its training

programs to the schools.
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APPENDIX A

Each PERCEPT participant was asked to indicate her (his) attitudes
toward segments of the PERCEPT program on the basis of the following
codes:

SA = Strongly agree

A = Agree

? = Uncertain

D = Disagree

SD = Strongly disagree

1. The professional courses conducted every afternoon provided
several theoretical bases for decision-making in the morning
program and in future situations which teachers will face in
their own classroom.

SA A ? D SD Total

No. Responding 8 20 10 2 0 40

% of Total 20 50 25 5 0 100.00

2. The course in Child Growth and Development was really not needed.

SA A ? D SD Total

No. Responding 2 2 10 16 11 41

% of Total 4.88 4.88 24.39 39.02 26.83 100.00

3. The course in Child Growth and Development could have been
better organized in order to meet the needs of the PERCEPT
Student Teachers.

SA A ? D SD Total

No. Responding 8 15 14 1 1 39

% of Total 20.51 38.46 35.90 2.56 2.56 100.00

4. The course in Teaching of Readin.& was really not needed.

SA A ? D SD Total

No. Responding 0 0 8 7 26 41

% of Total 0 0 19.51 17.07 63.41 100.00

1 i1
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5. The course in Teachinc -!ri have been better
organized in order td mee t the the PERCEPT Student
Teachers.

SA A I) SD Total

No. Respondinp. 1 7 13. 9 9 39

c,' Total 2.56 17.95 33.33 23.08 23.03 100.00

6. The course in Curriculum Development in Early Childhood was
really not needed.

SA A ? D SD Total

No.Responain,_: 0 2 15 10 12 39

cf Total 0 5.13 .4b 30.77 30.77 100.00

7. The course in Curriculum Development in Early Childhood could
have been better organized in ord t,o meet the needs of the
PERCEPT Student Teachers.

SA D SD Total

No. Responding 11 7 i3 3 3 37

of Total 29.73 18.92 3'3.14 3.11 8.11 100.00

3. The ccurse in Children's Literature and Language Arts was
really not needed.

SA A D SD Total

No. Responding 0 0 9 11 21 41

of Total 0 0 21.95 26.83 51.22 100.00

9. The course in Children's Literature and Language Arts could
have been better organized to meet the needs of the PERCEPT
Student Teachers.

SA A ? D SD Total

No. Responding 1 2 13 10 13 39

% of Total 2.56 5.13 33.33 25.64 33.33 100.00
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10. The course in Yiathematies for the Y n. Child was really not
needed.

SA A 9 D SD Total

No. Responding 0 0 8 25 41

% of Total 0 0 19.51 19.51 60.98 100.00

11. The course in MatYmatics for the Young Child could have been
better organizes-) meet the needs of the PERCEPT Student Teachers.

SA A ') D SD Total

No. Responding 7 9 9 6 8 39

of Total 17.95 23.03 23.00 15.33 20.51 100.00

12. The Teacher Trainers were highly competent professionals who
worked equally well with both Student Teachers and children.

SA A ? D SD Total

No. Responding 11 17 6 4 0 38

of Total 28.95 44.74 15.79 10.53 0 100.00

13. The PERCEPT Teacher Aides were well trained in their specialty
and efficient in their duties.

SA A ? D SD Total

No. Responding 9 14 9 5 0 37

% of Total 24.32 37.84 24.32 13.51 0 100.00

14. The Cooperating Teachers were in fact "cooperative".

SA A ? D SD Total

No. Responding 16 18 4 0 0 38

% of Total 42.11 47.37 10.53 0 0 100.00

15. The PERCEPT program should make provisions for its Student
Teachers to receive graduate credits from an accredited college.

SA A ? D SD Total

No. Responding 25 12 3 1 2 43

% of Total 58.14 27.91 6.98 2.33 4.65 100.00
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16. Student rfachf4s in the7.selves as
teachers with ,:y3-11

A D Si) Total

No. Respondin,z 24 22 u 0 0 46

of Total 52.17 47.3 :.) 0 0 100.00

17. Student Teachers appeared tc be ]er,rhin r'ore in the areas of
Science and Fine 1V,ts than in otlic:14 :;p-,cific.areas.

LS A A 4 , SD Total

No. Respcndinc 0 4 .) 22 7 42

(:5 of Total 0 9.52 ?L.-3 52.36 16.67 loo.00

18. Tic manr adults present in a learnLI: ::Ituation made for
'unreal' experinces for the ci,Y1d14-1-1.

No. Responding

of Total

SA A D SD Total

lc 5 42

7.14 2:.57 4. 42.%6 11.90 100.00

19. Too much of the Students Teacher's was wasted each day
in travel.

SA A D SD Total

.No. Responding 6 17. 4 10 3 42

% of Total 19.05 40.4 k; J.52 23.61 7.14 100.00

20. Too much of the Student Teacher's t1).10 was wasted each day
doing things which had no educational purpose.

SA A ? 0 SD Total

No. Responding 6 4 :3 24 3 42

of Total 14.29 9.52 ii ,--) 57.14 7.14 100.00

21. The day-byday Student Teacher work load was too structured.

SA A c D SD Total

No. Responding 0 7 7 24 . 4 42

of Total 0 16.67 16.u7 57.14 9.52 100.00
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22. PERCEPT was .:171.1 7,1anneci and cir.anizod.

No. Responding

of Total

3 A 9 D SD Total

15 7 4 43

9.30 41.86 23.26 16.28 9.30 100.00

23. The administration of the PERCEPT program was most efficient.

5A A ? D SD Total

No. Responding 2 19 11 10 1 43

.0 of Total 4.65 44.19 25.53 23.26 2.33 100.00

24. Not enough professional leadership was given to the Student
Teachers by the PERCEPT staff.

SA A D SD Total

No. Responding 3 13 7 11 6 40

% of Total 7.50 32.50 17.50 27.50 15.00 100.00

25. Too much professional leadership was given to the Student Teachers
by the PERCEPT staff.

SA A D SD Total

No. Responding 0 3 23 8 39

0 of Total 0 7.69 12.62 58.97 20.51 100.00

26. Guest lecturers brought in from time-to-time did not add any
significant strength to the PERCEPT program.

SA A D SD Total

No. Responding 0 1 11 16 11 39

of Total 0 2.56 28.21 41.03 28.21 100.00

27. The PERCEPT program was a most worthwhile experience.

SA A ? D ST Total

No. Responding 23 9 3 0 0 40

% of Total 70.00 22.50 7.50 0 0 100.00

2 2



28. All i'utur earl ;: (LI%nood educatul'3 shoula participate in a
program siilar ,c Pz.IX1PT.

:A A ? D SD Total

No. Respon31nr 13 12 9 8 0 42

'4 of Total 30.95 28.57 21.43 19.05 0 100.00

29. The PERCEPT Objectives could have ben accomplished in 10 weeks
rather than 15 lae--ks.

3A A ? D SD Total

No. Responding 0 4 2 20 16 42

. of Total 0 9.52 4.76 47.10 38.10 100.00

30. To accomplish realistically that which was attempted by PERCEPT,
a lot more than 15 weeks was needeti.

No. Responding

of Total.

SA A

11

9.30 25.5

D SD Total

16 6 43

.12.25 37.21 13.95 100.00

31. Considering the fact that the entir. PERCEPT program lasted
15 weeks, 5 weeks (part-time) via o much time to spend as
a classroom observer.

SA D SD Total

No. Responding 6 11 ); 18 5 44

% of Total 13.64 25.00 q.0) 40.91 11.36 100.00

32. Considering the fact that the entit'e 11iCEPT program lasted
15 weeks, 10 weeks (part-time) wa: n H6 enough time to spend as
a classroom observer.

SA A 'f D SD Total

No. Responding 0 6 22 10 44

% of Total 0 13.64 :2,.64 50.00 22.73 100.00

23



Durin th1.1 t1m th,.? :nt Teacher was able to
2c1;iv,21y with the Coor,.rtin!: Teacher and children.

JA A D SD Total

No. Respendin: 5 10 18 4 42

of Total 11.90 23.81 11.90 42.86 9.52 100.00

314. The active participation which did take place during the Student
Teacher's 1.)sepvati_)n time was nct sufficient in quantity.

No. RespondinF

of Total

SA A D SD Total

5 13 11 10 1 40

12.50 32.50 27.00 25.00 2.50 100.00

The 1")-week student teaching; was t(),:) short a time to develop the
necessary teachin,_; skills which PEKEPT wished to develop.

SA A D SD Total

No. Respondln7 11 17 2 44

.0
,

or Total I .1j 25.00 1:f,.64 38.64 4.55 100.00

36. PERCEPT developed experimental teachin:;-learning materials.

SA A 9 D SD Total

No. Respondinc 10 21 3 4 1 39

5 of Total 25.64 53.25 7.69 10.26 2.56 100,00

37. PERCEPT Student Teachers were activc1 involved in the
development of experimental teachl.n-1arnin7 materials.

SA

No. RespondinE 11 23

D

3

SD Total

1 40

,) of Total 27.50 57.50 L).00 7.50 2.50 100.00

38. That most Student Teachers have Jpportuntiy to teach at
two levels (N-K; and Primary Gram: -,) is an excellent feature
of PERCEPT.

SA A D SD Total

No. Responding; 23 20 1 1 0 45

;. of Total 51.11 44.44 2.22 2.22 0 100.00

24
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39. PERCEPT should confine its emphasis to the education of the
3-5 year old children.

SA A ? D SD Total

No. Responding 1 4 3 19 17 44

% of Total 2.27 9.09 6.82 43.18 38.64 100.00

40. PERCEPT should confine its emphasis to the 5-8 year old
children.

SA A ? D SD Total

No. Responding 1 2 3 23 15 44

% of Total 2.27 4.55 6.82 52.27 34.09 100.00

41. That PERCEPT includes Early Childhood education and training
from N-3, makes the program a stronger one.

SA A ? D SD Total

No. Responding 21 17 3 4 0 45

% of Total 46.67 37.78 6.67 8.89 0 100.00

42. The dress of the Teacher Trainers was exemplary.

SA A ? D SD Total

No. Responding 4 17 12 4 0 37

% of Total 10.81 45.95 32.43 10.81 0 100.00

43. The dress of the Teacher Aides was exemplary.

SA A ? D SD Total

No. Responding 5 18 11 1 0 35

% of Total 14.29 51.43 31.43 2.86 0 100.00

44. The dress of the Student Teachers was exemplary.

SA A ? D SD Total

No. Responding 12 23 6 0 0 41

% of Total 29.27 56.10 14.63 0 0 100.00

2
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45. The number of youngsters that each Student Teacher had in her (his)
practicum experiences was too many, considering the objectives
of the PERCEPT program.

SA A SD Total

No. Responding 0 4 3 22 13 42

% of Total 0 9.52 7.14 52.38 30.95 100.00

46. Pupils who (because English was not spoken at home) spoke
little or no English when they began in the PERCEPT program
improved in the speaking of English during PERCEPT to a degree
far beyond the expectations of everyone.

SA A ? D SD Total

No. Responding 12 10 16 1 0 39

% of Total 30.77 25.64 41.03 2.56 0 100.00

47. PERCEPT probably would not-help fo2eign speaking children
improve in their English any more than would most pre-
Kindergarden educational programs.

SA A D SD Total

No. Responding 1 3 8 15 12 39

% of Total 2.56 7.69 20.51 38.46 30.77 100.00

48. PERCEPT staff and student Teachers made good use of video-tapes
as a means of cooperatively evaluating Student Teachers.

SA A ? D SD Total

No. Responding 5 8 17 4 3 37

% of Total 13.51 21.62 45.95 10.81 8.11 100.00

49. Student Teachers made good use of video-tapes in their self-
evaluations.

SA A ? D SD Total

No. Responding 4 4 17 10 3 38

% of Total 10.53 10.53 44.74 26.32 7.89 100.00
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50. Each PERCEPT Student Teacher was exposed to a variety of sub-
cultures representing differences in race, socio-economic
classes and ethnic groups.

SA A ? D SD Total

No. Responding 10 19 4 5 1 39

% of Total 25.64 48.72 10.26 12.82 2.56 100.00

51. PERCEPT offers practices which place high priority on inquiry.

SA A ? D SD Total

No. Responding 12 21 7 1 1 42

% of Total 28.57 50.00 16.67 2.38 2.38 100.00

52. PERCEPT offers practice which places high priority on discovery.

SA A ? D SD Total

No. Responding 12 24 5 1 0 42

% of Total 28.57 57.14 11.90 2.38 0 100.00

53. PERCEPT offers practices which place high priority on problem
solving.

SA A ? D SD Total

No. Responding 12 18 9 1 1 41

% of Total 29.27 43.90 21.95 2.44 2.44 100.00

54. Innovations in Early Chilhood Education did not come about as
a result of the PERCEPT program.

SA A ? D SD Total

No. Responding 2 4 15 8 7 36

% of Total 5.56 11.11 41.67 22.22 19.44 100.00

55. Traditional or old methods of Early Childhood Education would
probably work just as well as anything tried in PERCEPT.

SA A ? D SD Total

No. Responding 1 2 8 19 9 39

% of Total 2.56 5.13 20.51 48.72 23.08 100.00
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56. The confidence which each child ais layed for his(her) teacher
seemed to grow during PERCEPT.

SA A 9 D SD Total

No. Responding 15 22 3 0 0 40

% of Total 37.50 55.00 7.50 0 0 100.00

57. The PERCEPT methodologies seemed to allow each child to feel
comfortable in a learning situation.

SA A 9 D SD Total

No. Responding 13 19 7 1 0 40

% of Total 32.50 47.50 17.50 2.50 0 100.00

58. The PERCEPT methodologies seemed to allow each Student Teacher
to feel comfortable in a learning situation.

SA A ? D SD Total

No. Responding 10 18 5 7 0 40

% of Total 25.00 45.00 12.50 17.50 0 100.00

59. The PERCEPT atmosphere seemed to respect the individuality of
each child.

SA A ? D SD Total

No. Responding 19 21 1 0 0 41

% of Total 46.34 51.22 2.44 0 0 100.00

60. Lack of competition among children could be a fault of the
program which will haunt many of the children in later childhood.

SA A ? D SD Total

No. Responding 0 1 7 13 18 39

% of Total 0 2.56 17.95 33.33 46.15 100.00

61. PERCEPT would have been more successful if it did not try
to enforce the concept of non-gradedness.

SA A ? D SD Total

No. Responding 0 2 7 15 16 40

% of Total 0 5.00 17.50 37.50 40.00 100,00
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62. PERCEPT proved to many that non-radedness not only can work
but is a more effective learnimz media than that of the
traditional "one age bracket".

SA A ? D SD Total

No. Responding 14 15 7 2 0 38

% of Total 36.84 39.47 16.42 5.26 0 100.00

63. The implementation of individualized instruction was most
evident in PERCEPT.

SA A ? D SD Total

No. Responding 16 15 4 4 0 39

6 of Total 41.03 38.46 10.26 10.26 0 100.00

64. Individualized instruction was successfully implemented in
PERCEPT.

SA A 9 D SD Total

No. Responding 12 15 8 3 0 38

% of Total 31.58 39.47 21.05 7.89 0 100.00

65. Instruction of children which does not emphasize individualized
instruction would be just as effective.

SA A ? D SD Total

No. Responding 0 0 6 19 15 40

% of Total 0 0 15.00 47.50 37.50 100.00

66. Preparing child case studies was a most worthwhile Student
Teacher learning experience.

SA A ? D SD Total

No. Responding 5 15 8 8 2 38

% of Total 13.16 39.47 21.05 21.05 5.26 100.00
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67. Student Teachers had oppotuniti(s t---_ visit parents of children
in the PERCEPT program in their 'mines.

SA A ,) D SD Total

No. Responding 4 29 5 1 1 40

% of Total 10.00 72.50 12.50 2.50 2.50 100.00

68. Such parental visitations lead to instructional improvement
on the part of the Student Teacher.

SA A ? D SD Total

No. Responding 7 18 9 it 0 38

$ of Total 18.42 47.37 23.68 10.53 0 100.00

69. Student Teachers had the opportunity to benefit from being
an integral part of a teaching team.

SA A ? D SD Total

No. Responding 14 23 3 0 0 4o

% of Total 35.00 57.50 7.50 0 0 100.00

70. Team approaches to Early Childhood instruction is much better
than traditional "non-team" approaches.

SA A ? D SD Total

No. Responding 13 21 5 1 0 40

% of Total 32.50 52.50 12.50 2.50 0 100.00

71. A worthwhile part of PERCEPT was the opportunity afforded each
Student Teacher to work with various types of scavenged
materials which purported to provide the equipment for a rich
environment for children's learning.

SA A ? D SD Total

No. Responding 11 23 3 1 1 39

% of Total 28.21 58.97 7.69 2.56 2.56 100.00
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72. Student Teachers were quite aware of the fact that they were
becoming more and more qualified to be Early Childhood teachers
with each passing week of PERCEPT.

SA A ? D SD Total

No. Responding 18 19 2 2 0 41

% of Total 43.90 46.34 4.88 4.88 0 100.00

73. The various schools which PERCEPT Student Teachers visited during
the program enabled student teachers to be introduced to a
variety of different concepts of early childhood education.

SA A ? D SD Total

No. Responding 19 16 3 0 1 39

% of Total 48.72 41.03 7.69 0 2.56 100.00
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APPENDIX B

Each PERCEPT participant was asked to rate the instruction in
certain areas. The following presents the tabular results of
these ratings.

0 = Outstanding -top 10% of the instructors whom I have
ever had.

HS = Highly Satisfactory

A = Adequte

U = Unsatisfactory

? = Unable to make a judgement.

1-5. How would you rate the PERCEPT instruction in the following
areas:

1.

2.

3.

4.

Teaching of Reading

0 HS

No. Responding 13 9

A

6

U

4

?

7

Total

39

% of Total 33.33 23.08 15.38 10.26 17.95 100.00

Children's Literature and Language Arts

0 HS A U ? Total

No. Responding 11 12 7 1 8 39

% of Total 28.21 30.77 17.95 2.56 20.51 100.00

Mathematics for the Young Child

0 HS A U ? Total

No. Responding 2 15 8

% of Total 5.13 38.46 20.51

Child Growth and Development

0 HS A

No. Responding 1 4 15

% of Total 2.56 10.26 38.46

7 7 39

17.95 17.95 100.00

U ? Total

12 7 39

30.77 17.95 100.00
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5. Curriculum in Early Childhood Education

0 HS A U

No. Responding 3 4 12 8

% of Total 7.69 10.26 30.77 20.51

12

30.77

Total

39

100.00

6 - 10. How would you rate the quantity and quality of help which the
instructors of the following courses afforded Stude nt Teachers
in the practical application phases of PERCEPT?

6. Teaching of Reading

0 HS A U ? Total

No. Responding 13 8 5 1 10 37

% of Total 35.14 21.62 13.51 2.70 27.03 100.00

7.
1 Children's Literature and Language Arts

0 HS A U ? Total

No. Responding 14 8 4 1 10 37

% of Total 37.84 21.62 10.81 2.70 27.03 100.00

8. Mathematics for the Young Child

0 HS A U ? Total

No. Responding 6 11 7 3 10 37

% of Total 16.22 29.73 18.92 8.11 27.03 100.00

9. Child Growth and Development

0 HS A U ? Total

No. Responding 1 4 15 6 11 37

% of Total 2.70 10.81 40.54 16.22 29.73 100.00

10. Curriculum in Early Childhood Education

0 HS A U ? Total

No. Responding 3 5 11 4 14 37

% of Total 8.11 13.51 29.73 10.81 37:84 100.00
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11-18. How would you rate the professional competency DISPLAYED by
the following:

11. Teacher Aides

0 HS A Total

No. Responding 6 7 17 0 8 38

% of Total 15.79 18.42 44.74 0 21.05 100.00

12. Cooperating Teachers

O HS A U ? Total

No. Responding 10 16 5 2 5 38

% of Total 26.32 42.11 13.16 5.26 13.16 100.00

13. Guest Lecturers (other than primary instructors)

O HS A U ? Total

No. Responding 3 15 9 0 11 38

% of Total 7.89 39.47 23.68 0 28.95 100.00

14. Curriculum Coordinators

0 HS A Total

No. Responding 2 15 5 3 12 37

% of Total 5.41 40.54 13.51 8.11 32.43 100.00

15. Administrators of PERCEPT

O HS A U ? Total

No. Responding 7 15 12 2 2 ,38

% of Total 18.42 39.47 31.58 5.26 5.26 100.00

16. Cooperating School Administrators

O HS A U ? Total

No. Responding 7 18 8 0 6 39

% of Total 17.95 46.25 20.51 .0 15.38 100.00



P 16.40A. .

-34-.

17. PERCEPT Secretary

O HS A U ? Total

No. Reponding 19 13 3 0 5 40

% of Total 47.50 32.50 7.50 0 12.50 100.00

18. Teacher Trainers

O HS A U ? Total

No. Responding 7 18 8 0 5 38

% of Total 18.42 47.37 21.05 0 13.16 100.00

19-26. How would you rate the cooperation afforded to the Student
Teachers by the following:

19. Teacher Aides

O HS A U ? Total

No. Responding 11 12 8 0 7 38

% of Total 28.95 31.58 21.05 0 18.42 100.00

20. Cooperating Teachers

O HS A U ? Total

No. Responding 12 17 5 1 4 39

% of Total 30.77 43.59 12.82 2.56 10.26 100.00

21. Guest Lecturers (other than primary instructors)

O HS A U ? Total

No. Responding 5 16 5 0 10 36

% of Total 13.89 44.44 13.89 0 27.78 100.00

22. Curriculum Coordinators

O HS A U ? Total

No. Responding 4 14 6 0 12 36

% of Total 11.11 38.89 16.67 'o 33.33 100.00
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23. Administrators of PERCEPT

0 HS A U ? Total

No. Responding 8 14 10 0 5 37

% of Total 21.62 37.84 27.03 0 13.51 100.00

24. Cooperating School Administrators

0 HS A U ? Total

No. Responding 8 14 9 0 3 34

of Total 23.53 41.18 26.47 0 8.82 100.00

25. PERCEPT Secretary

0 HS A Total

No. Responding 13 14 3 0 4 34

% of Total 38.24 41.18 8.82 0 11.76 100.00

26. Teacher Trainers

0 HS A U ? Total

No. Responding 11 14 5 0 4 34

% of Total 32.35 41.18 14.71 0 11.76 100.00
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:
A
o
p
h
o
n
o
,
 
t
h
r
o
u
g
h
 
t
a
l
c
-

/
e
v
a
l
u
a
t
i
o
n
.

t
r
a
i
n
e
r
 
U
2
0
.

pe
in

ap
ito

ri
st

he
lit

ta
vi

or
 a

M
e
t
h
o
d
s
 
o
f
 
E
v
a
l
u
a
t
i
o
n

T
e
a
c
h
e
s
 
f
o
l
k
 
s
o
n
g
s
 
a
n
d
 
p
o
e
m
s
 
w
h
i
c
h

r
e
c
o
r
d
i
n
g
 
o
n
 
C
C
T
V
 
f
o
r
 
e
v
a
l
u
a
t
i
o
n
.

i
n
c
l
u
d
e
 
f
i
n
g
e
r
 
p
l
a
y
,
 
r
h
y
t
h
m
i
c

I
-

a
c
t
i
o
n
s
,
 
o
r
 
c
l
a
p
p
i
n
g
.

D
i
r
e
c
t
s

s
p
e
e
c
h
.

-
-
-
r
e
C
T
V
 
r
e
c
o
r
d
i
n
g
s
 
m
a
k
i
n
g
 
a
n
e
c
d
o
t
a
l

i
r
e
c
t
e
 
p
l
a
y
g
r
o
u
n
d
 
g
a
m
e
s
 
i
n
v
o
l
v
i
n
 
g

1

e
n
t
r
i
e
s
 
a
b
o
u
t

in
di

vi
du

al
s

.

T
o
 
u
s
e
 
m
a
t
e
r
i
a
l
s
 
a
n
d
 
a
p
p
a
r
a
t
u
s
I
-
H
e
l
p
s
 
t
h
r
,
 
c
i
-
:
i
l
d
 
v
b
o
 
n
c
:
e
d
s
 
i
t

'
.
.
a
c
h
e
s
 
-
p
n
p
i
i
 
j
o
i
n
t
 
l
i
s
t
e
n
i
n
,
,
7
7

-
.

e
f
f
e
c
t
i
v
e
l
y
 
i
n
 
e
x
t
e
n
d
i
n
g

1
 
t
o
 
g
a
i
n
 
p
;
a
t
t
a
r
n
n
 
o
f
 
s
p
e
e
c
h

l
a
n
d
 
o
v
a
l
u
a
t
J
.
o
n
.

l
a
n
g
u
a
g
e
 
p
o
w
e
r
.

i
 
t
h
r
o
u
g
h
 
u

o
:

D
i
c
t
a
p
h
o
n
e
.

i

i -
G
u
i
d
e
s
 
c
h
i
l
d
r
e
n
 
i
n
 
L
i
c
e
 
o
f
-
-
-
-
-
-
-
-
-
-
-
-
-
 
r
 
f
7
J
-
,
T
v
 
r
e
c
o
r
d
i
n
g
;
 
c
o
m
p
a
r
i
s
o
n
s
;
 
o
r

!
 
a
p
p
a
r
a
t
u
e
 
0
2
 
;
'
(
n
P
,
 
A
o
n
t
e
l
s
o
o
l
:
i
,

)4
1
r
a
l
u
A
t
i
o
n
 
c
o
m
m
e
n
t
s
.

i
 
e
t
c
.
-
t
o
w
a
r
d
 
c
o
n
c
e
p
t

bu
ild

in
g.

.
1

i
A
I
S
S
i
R
t
3
 
c
h
l
I
d
r
e
n
 
i
n
 
c
a
t
e
g
o
i
n
g
 
-
-
-
r
o
r
)
c
.
s
h
e
e
t
 
t
e
s
t
i
n
g
 
o

c
n
.
t
e
g
o
r
A
.
1
!

i
 
v
a
r
i
c
,
n

m
a
t
e
r
i
a
l
F
;
 
i
n
t
o
 
d
i
f
f
o
r
e
P
t

i
6
k
i
l
l
.

1
.
.
.
c
l
a
s
s
i
f
i
c
a
t
i
o
n
s
.

i



R
-
P
r
i
m
a
r
y
 
L
a
n
g
u
a
g
e
 
A
r
t
s
 
C
u
r
r
i
c
u
l
u
m
 
C
o
m
p
o
n
e
n
t
 
o
f
 
P
E
R
C
E
P
T

M
a
j
o
r
 
O
b
j
e
c
t
i
v
e
:

P
S
Y
C
S
O
-
M
O
T
O
R
 
G
R
O
W
T
H
 
(
C
a
n
t
l
d
.
)

D
e
s
c
r
i
p
t
i
o
n
 
o
f
 
T
-
L
 
B
e
h
a
v
i
o
r
s

M
e
t
h
o
d
s
 
o
f
 
E
v
a
l
u
a
t
i
o
n

E
x
p
a
n
s
i
o
n
 
o
f
 
O
b
j
e
c
t
i
v
e

T
o
 
e
n
g
a
g
e
 
i
n
 
i
n
c
r
e
a
s
i
n
g
l
y

c
o
m
p
l
e
x
 
p
r
o
c
e
s
s
e
s
 
o
f

r
e
a
d
i
n
g
 
a
c
c
o
r
d
i
n
g
 
t
o
 
l
e
v
e
l

o
f
 
r
e
a
d
i
n
e
s
s
.

n
v
o
l
v
e
o
 
e
a
c
h
 
c
h
i
l
d
 
w
h
e
n
 
r
e
a
d
y
 
t
o

d
i
s
c
u
s
s
 
e
x
p
e
r
i
e
n
c
e
,
 
c
o
n
t
r
i
b
u
t
e
 
t
o

d
i
c
t
a
t
e
d
 
s
t
o
r
y
,
 
"
r
e
a
d
"
 
t
h
e
 
c
h
a
r
t
:

u
t
i
l
i
z
e
 
v
o
c
.
 
a
g
a
i
n
.

r
o
u
g
h
 
g
a
m
e
 
a
p
p
r
o
a
c
h
,
 
t
e
a
c
h
e
s

p
h
o
n
e
t
i
c
 
c
o
d
e
 
e
l
e
m
e
n
t
s
 
-
 
w
h
e
n

c
h
i
l
d
 
i
s
 
r
e
a
d
y
.

g
a
g
e
s
 
c
h
i
l
d
 
i
n
 
r
e
a
d
i
n
g
 
f
r
o
m

b
o
o
k
s
,
 
a
s
 
a
n
 
a
d
v
e
n
t
u
r
e
 
o
f

m
e
a
n
i
n
g
f
u
1
 
S
k
i
l
l
s
.

L
e
a
d
s
 
c
h
i
l
d
 
t
o
 
u
s
e
 
b
o
o
k
s
 
a

s
o
u
r
c
e
s
 
o
f
 
i
n
f
o
r
m
a
t
i
o
n
 
a
n
d

-
r
e
c
r
e
a
t
i
o
n
.

M
a
i
n
t
a
i
n
i
n
g
 
r
e
c
o
r
d
 
o
f
 
i
n
d
i
v
i
d
u
a
r
e

g
r
o
w
t
h
,
 
i
n
i
t
i
a
t
i
n
g
 
i
n
d
i
v
i
d
u
a
l

r
e
a
d
i
n
g
 
c
o
n
f
e
r
e
n
c
e
s
,
 
u
s
i
n
g
 
c
h
e
c
k
-

l
i
s
t
.

U
s
i
n
g
 
f
l
a
s
h
 
c
a
r
d
s
:
 
c
h
e
c
k
 
s
h
e
e
t
s
,

o
r
 
s
t
a
n
d
a
r
d
i
z
e
d
 
t
e
s
t
s
.

A
d
m
i
n
i
s
t
e
r
i
n
g
 
p
e
r
f
o
r
m
a
n
c
e
 
t
e
s
t
s

r
e
g
u
l
a
r
l
y
-
t
e
a
c
h
e
r
 
m
a
d
e
 
a
n
d

s
t
a
n
d
a
r
d
i
z
e
d
.

s
e
e
p
i
n
g
 
r
e
c
o
r
d
 
o
f
 
c
h
i
l
d
'
s
 
r
e
a
d
i
n
g

p
r
o
g
r
e
s
s
.



K
-
P
r
i
m
a
r
y
 
L
a
n
g
u
a
g
e
 
A
r
t
s
 
C
u
r
r
i
c
u
l
u
m
 
C
o
m
p
o
n
e
n
t
 
o
f
 
7
E
R
C
E
P
T

M
a
j
o
r
 
O
b
j
e
c
t
i
v
e
s

S
O
C
I
A
L
-
E
M
O
T
I
O
N
A
L
 
G
R
O
W
T
H

D
e
s
c
r
i
p
t
i
o
n
 
o
f
 
T
-
L
 
B
e
h
a
v
i
o
r
s

M
e
t
h
o
d
s
 
o
f
 
E
v
a
l
u
a
t
i
o
n

E
x
p
a
n
s
i
o
n
 
o
f
 
O
b
j
e
c
t
i
v
e

R
e
c
o
g
n
i
z
i
n
g
 
t
h
e
 
i
m
p
o
r
t
a
n
c
e
 
o
f

s
e
l
f
-
c
o
n
c
e
p
t
 
i
n
 
t
h
e
 
y
o
u
n
g

c
h
i
l
d
 
t
o
 
f
o
s
t
e
r
 
t
h
e
 
f
o
l
l
o
w
i
n
g

a
t
t
i
t
u
d
e
s
 
a
n
d
 
a
p
p
r
e
c
i
a
t
i
o
n
s

a
s
 
t
h
e
o
r
y
 
a
n
d
 
i
n
 
T
-
L
 
p
r
a
c
t
i
c
e
s
:

I
n
t
e
r
e
s
t
 
i
n
 
e
:
g
p
a
n
d
i
n
g

l
a
n
g
u
a
g
e
 
a
s
 
a
 
m
e
a
n
s
 
o
f

c
o
m
m
u
n
i
c
a
t
i
o
n
.

D
e
s
i
r
e
 
t
o
 
/
e
a
r
n
 
l
a
n
g
u
a
g

a
s
 
u
s
e
d
 
i
n
 
b
r
o
a
d
 
c
u
l
t
u
r
e
.

P
r
o
v
i
d
e
s
 
o
p
p
o
r
t
u
n
i
t
i
e
s
 
f
o
r

r
e
c
o
r
d
s
 
o
f
 
e
a
c
h
 
p
u
p
i
l
s

t
o
 
l
e
a
r
n
 
n
e
w
 
w
o
r
d
s
.

l
a
n
g
u
a
g
e
 
g
r
o
w
t
h
.

h
r
o
u
g
h
 
g
a
m
e
-
a
p
p
r
o
a
c
h
,
 
h
e
l
p
s
 
p
u
p
i
l
s
-
i
V
i
e
w
i
n
g
 
C
C
T
V
 
r
e
c
o
r
d
 
o
f
 
a
c
t
i
v
i
t
y
 
t
o

t
o
 
s
e
e
 
t
h
a
t
 
l
a
n
g
u
a
g
e
 
i
s
 
a
 
c
o
d
e
.

'
e
v
a
l
u
a
t
e
 
t
e
a
c
h
e
r
 
/
p
u
p
i
l
 
i
n
t
e
r
a
c
t
i
o
n
.

-
n
 
c
o
o
p
e
r
a
t
i
v
e
 
a
c
t
i
v
i
t
i
e
s
,
 
f
o
s
t
e
r
s
e
e
p
i
n
g
 
a
n
e
c
d
o
t
a
l
 
r
e
c
o
r
d
s
;
 
r
e
v
i
e
w
.

r
e
s
p
e
c
t
 
f
o
r
 
t
h
e
 
s
u
b
-
c
u
l
t
u
r
e
 
s
p
e
e
c
h

o
f
 
i
n
d
i
v
i
d
u
a
l
s
.

K
e
e
p
s
 
c
h
a
r
t
 
r
e
c
o
r
d
s
 
o
f
 
m
a
j
o
r

R
e
v
i
e
w
i
n
g
 
g
r
o
w
t
h
 
i
n
 
l
a
n
g
u
a
g
e
 
t
h
r
o
n
g
/

c
l
a
s
s
r
o
o
m
 
a
c
t
i
v
i
t
i
e
s
,
 
a
c
c
e
n
t
i
n
g

r
e
r
e
a
d
i
n
g
 
c
h
a
r
t
s
.

h
e
 
i
m
p
o
r
t
a
n
c
e
 
o
f
 
w
r
i
t
t
e
n
 
r
e
c
o
r
d
s
.

r
e
l
p
s
 
c
o
m
m
u
n
i
c
a
t
i
n
g
 
c
h
i
l
d
 
a
n
d
 
h
i
s

a
u
d
i
e
n
c
e
 
t
o
 
v
a
l
u
e
 
t
h
e
 
e
l
b
s
t
a
n
c
e

1

o
f
 
h
i
s
 
n
i
e
s
s
a
g
e
,
 
w
h
a
t
e
v
e
r
 
t
h
e

s
u
b
-
c
u
l
t
u
r
e
 
s
p
e
e
c
h
.

!
.
.
.
i
e
n
c
o
u
r
a
g
e
s
 
t
h
e
 
u
s
e
 
o
f
 
t
h
e
 
t
e
l
e
p
h
o
n
e

t
h
e
 
d
i
c
t
a
-
p
h
o
n
e
,
 
a
n
d
 
o
t
h
e
r
 
d
e
v
i
c
e
s

g
e
a
r
e
d
 
t
o
 
c
o
m
m
u
n
i
c
a
t
i
o
n
 
i
n
 
s
t
a
n
d
a
r
d

1
 
Z
n
g
l
i
s
h
.

F
e

l
a
y
s
 
s
p
e
e
c
h
 
g
m
m
e
s
 
w
i
t
h
 
p
u
p
i
l
s
 
t
o

i
m
p
r
o
v
e
 
a
r
t
i
c
u
l
a
t
i
o
n
.

U
s
i
n
g
 
r
e
.
,
 
i
n
g
 
s
c
a
l
e
 
w
i
t
h
 
c
h
i
l
d
r
e
n

t
o
 
h
e
l
p
 
t
h
e
m
 
d
i
f
f
e
r
e
n
t
i
a
t
e
 
b
o
t
w
e
n

f
o
r
m
 
a
n
d
 
s
u
b
s
t
a
n
c
e
.

C
C
T
V
 
v
i
e
w
i
n
g
 
t
o
 
j
u
d
g
e
 
p
r
o
g
r
e
s
s
.

K
e
e
p
i
n
g
 
c
h
e
c
k
l
i
s
t
 
o
f
 
a
p
c
e
c
h
 
g
r
o
w
t
h

p
a
t
t
e
r
n
s
 
f
o
r
 
e
a
c
h
 
c
h
i
l
d
.

P
r
o
m
o
t
e
s
 
t
h
e
 
u
s
e
 
o
f
 
r
h
y
t
h
m
i
c
 
s
p
e
e
c
h

t
h
r
o
u
g
h
 
c
o
m
b
i
n
i
n
g
 
r
h
y
t
h
m
i
c
r
e
c
i
t
a
t
7
1
°

o
f
 
j
i
n
g
l
e
s
 
w
i
t
h
 
u
s
e
 
o
f
 
a
 
p
e
r
c
u
s
s
i
o
n

.
n
s
t
r
u
m
e
n
t
.

b
z
e
r
v
i
n
g
 
g
r
o
w
t
h
 
o
f
 
r
e
p
e
t
o
i
r
e
 
a
n
d

r
e
c
o
r
d
s
 
o
f
 
s
p
e
e
c
h
 
i
m
p
r
o
v
e
m
e
n
t
.
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r
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m
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r
y
 
L
a
n
g
u
a
g
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A
r
t
s
 
C
u
r
r
i
c
u
l
u
m
 
C
o
m
p
o
n
e
n
t
 
o
f
 
P
E
R
C
E
P
T

M
a
j
o
r
 
O
b
j
e
c
t
i
v
e
*

S
O
C
I
A
L
 
E
M
O
T
I
O
N
A
L
 
G
R
O
W
T
H
 
(
C
o
n
t
'
d
.
)

E
x
p
a
n
s
i
o
n
 
o
f
 
O
b
j
e
c
t
i
v
e
s

A
p
p
r
e
c
i
a
t
i
o
n
 
o
f
 
l
a
n
g
u
a
g
e

a
a
 
a
 
s
o
u
r
c
e
 
o
f
 
p
l
e
a
s
u
r
e
-

t
h
r
o
u
g
h
 
e
x
p
e
r
i
e
n
c
e
 
w
i
t
h

v
a
r
i
e
t
y
 
o
f
 
t
y
p
e
s
 
o
f

l
i
t
e
r
a
t
u
r
e
,

D
e
s
c
r
i
z
t
i
o
n
 
o
f
 
T
E
L
 
B
e
h
a
v
i
o
r
s

U
s
e
s
 
t
h
e
 
d
a
i
l
y
 
s
t
o
r
y
 
t
i
m
e
 
t
o
 
d
e
v
e
l
o

a
 
l
o
v
e
 
o
f
 
l
i
t
e
r
a
t
u
r
e
.

M
e
t
h
o
d
s
 
o
f
 
E
v
a
l
u
a
t
i
o
n

P
l
C
T
V
 
v
i
e
w
i
n
g
 
o
f
 
a
c
t
i
v
i
t
y
 
o
v
e
r

i
m
e
-
s
p
a
n
 
o
f
 
t
w
o
 
w
e
e
k
 
p
e
r
i
o
d
s
.

D
i
r
e
c
t
s
 
c
h
o
r
a
l
 
p
a
r
t
i
c
i
p
a
t
i
o
n

i
n
-
-
-
-
-
-
r

r
e
p
e
a
t
i
n
g
 
j
i
n
g
l
e
s
 
a
n
d
 
p
o
e
m
s
.

u
i
d
e
s
 
c
h
i
l
d
r
e
n
 
i
n
 
c
r
e
a
t
i
v
e
-

d
r
a
m
a
t
i
z
a
t
i
o
n
 
o
f
 
s
t
o
r
i
e
s
 
a
n
d

p
o
e
m
s
.

A
p
p
l
y
i
n
g
 
r
a
t
i
n
g
 
s
c
a
l
e
 
f
o
r

a
r
t
i
c
u
l
a
t
i
o
n
.

r
U
s
i
n
g
 
s
o
c
i
o
g
r
a
m
 
r
e
l
a
t
e
d
 
t
o

'
d
r
a
m
a
t
i
z
a
t
i
o
n
.

A
c
t
s
 
a
s
 
s
e
c
r
e
t
a
r
y
 
f
o
r
 
c
h
i
l
d
r
e
n
-

-
a
s
 
t
h
e
y
 
"
w
r
i
t
e
 
b
o
o
k
s
.
"

R
e
c
o
r
d
i
n
g
 
g
r
o
w
t
h
 
e
v
i
d
e
n
c
e
s
,

i
n
c
l
u
d
i
n
g
 
s
a
m
p
l
e
s
 
o
f
 
p
u
p
i
l
'
-

w
r
i
t
i
n
g
.
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Dr. Mary A. Procopio, Director

PERCEPT - -1969

EVALUATION GUIDE

1. GROWTH IN UNDERSTANDING CHILDREN, (3 - 5), (5 - 8)

11. GROWTH IN PERCEPTION OF THE INDIVIDUALITY OF EACH CHILD.

111. GROWTH IN UNDERSTANDING TEACHING- LEARNING PRINCIPLES BASIC TO SELF-
MOTIVATED LEARNING.



4

Page 2

1V. GROWTH IN UNDERSTANDING CURRICULUM CONTENT, T-L PROCESSES, AND MATERIALS

V. GROWTH IN UNDERSTANDING ROLES OF THE TEACHER, THE TEACHER-AIDE, AND
PARENTS IN THE EDUCATION OF THE CHILD.

Vl. GROWTH IF WORKING WITH CHILDREN CREATIVELY.

V11. GROWTH IN ASSESSING OWN PERSONAL- SOCIAL - PROFESSIONAL LEARNING, THROUGH
INVOLVEMENT IN PERCEPT.

Previous to the evaluation conference, both supervisor and trainee should enter
evidence of growth under each of the headings which apply.
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4.

PUPILcS NAME
,TONIMMINine...-moir

PROCESS GOALS IN LANGUAGE

Besif! Listening Skills Dr, Maxy A. Pro:opi:..

PERCIPP 1970

Da tr, s pats &ilia Platt PatI

,A
t

i

M I A Mi IIAMA _AMI
_4

M

_i____A

!

LISTENING TO SHARPEN THINKING

Solves riddles read aloud

Gives sequence of story read

Tells or writes summary 1 ___I____

WTENING TO FOLLOi DIRECTIONS

r---1----

1.-

1

1

1

,

-t-"I"T
phonetic elements to words

1
.

Chooses right expressions

Attends to others contributions

Attends to ETV or recorder

LISTENING TO DRAMATIZE
----t----

Listens carefully
.

Listens to derive mental ism.. ei 111111 I

Prepares to organize story sequences

1

Analyzes character 1

Dramatizes stars- formally or Sim:brutally

..

FSharpens his literary sense 7-1- 1--

LISTENING TO UNDERSTAND AND INTERPRET

Analyzes reports given in class
I

.

Answers questions about reports

Respects ideas expressed by others

Evaluates and forms opinions

Increases sensitivity to speech

Seeks enjoyment in acute listentng

i

4

-1- "i I
Responds to mood of conversation

1 1 1-1Improves thinking "on his feet"
,

I i

1

i ,

4(3
COD73. I w trzctnquate; A - Adequate: k! - Mastery vf )_a



'

Date Date 1 , Pate
..--.-.... -....

.Oei,e

I AMIA A M.I1A.
I i

M 1
r .1

AH.0

CC.-"I.ATRSIMI '.'ITN r7f2fi3 AND ADULTS

H
Eiden..es enjoyment 1.-c) nonversing

Joins in conversatton .,-., contr:

Helps .io set standar-Os for
conversation

Evaluates own conversation

-i.i,Lb:ILNG TOPICS Of GROUP INTERE6T

thou,e before expl:sessing

AN:!epts responsibility of discussion

Takes part in panel discussion

Ohserves rules in parliamentau
process

_

III

Participates in interviews in class

Conducts meetings when necessary

Observes social courtesies

IILKING ORAL REPORTS

Sets standards for reports 1
Reviews books interestingly

-,--1Reviews ETV, movies, inV-1-rviews
---,

IMPROVING ENGLISH USAGE

--

Participates in choral speaking _-

Retells stories wIth expression __- __-
-I

Creates stories for telling

Participates ID dramatizations

.. ..,
'; p -,ates own 4?.LLII on tape

--1
, "II__

__I

1

'Aorks to dramaze suitably ___ _L__

50 CUS:, j - Inadequate - Adequate; - nastery of skill in *7rms cf T.ot%Irit.;!



17UPIL,S NAME

,rINVINIMMIMrofeleNta

Basic lingo& Abilities

Dr, Mary A. Procop:,,:

PERCEPT 1970

PUPIL'S AGE Date Date Date Date, Date
1

IAMIAMIAM I A H I IA M

READINESS FOR READING SKILLS

Exhibits ideational facility

Converses readily on readingI.opic

Uses acceptable English

Articulates speech distinctly

Uses dictionary to extend vocabulary

EXPERPNTIAL READING} SKILLS

Observes keenly on field trips
..-

Contributes ideas for record

Uses left-to-right eye movement

Makes accurate return sweep

Gets word meaning from context

heads in thought units
-

VIsUAL AND AUDITORY READING SKILLS

Notes variations in word patterns

Perceives details in word forms

Recognizes sounds ofphonetio cues

jRAL READING SKILLS

Phrases intelligently

Uses natural expression

Uses rhythmic eye movement

Makes few reversals

Makes few regressions

Is guided by punctuat1or

51 COD:- z - Inodequete- A Adequate! M Mastery of I<±11 in terms of maturit-!



PUPIL'S NAME

PUPIL S AGE

sijert RALcing 1.24.1142

Date

niry r 7

PFLFICE,R° 19-<,

r
i Date 12,ptt

1 A M 1 7. ATM I
I

' IAIMIIIAIM I A

I 1 i

"hi

_ .

STIENT READING 51:IL1S

Reads esqy material voluntarily J
I

i

i- 1

, i

-1---1---1-------1

1 -4

!

Uses litiie t....r no vocalization

Makes accurate recall

Reads independemly . 1

D.A.susses .:entent capably
7 T-

i

_.1

1
Eliminates vocal;zation

Tncesases s'llent readirg speed

___ Uses rarer supplementary books
I

1

.-i---

Strives for lull comprehension
r

Adjusts rate to our2ose

r ;
1

VOCABUIARY SKILLS

1

r-.

Retains sight vocabulary

1

I

ri.
+ -- -I

Rftognizes consonants and vowels
.

1 I

T

1

.

Uses common word endings, (ell)

Uses common blends
t-

Thies configitration Oues
--t -1--1 -1

Uses.00niext clues

i-----t

1 I
i 1

-j

-1
-' i

-4- -)
Uses prefixes and suffixes

-_

--f--

1
1

---1-- 4 -1
Divides words into syllables

,_

Uses phonetIc pmnciples well
;

i

I.

.

Uses dictionary effectively

Uses word attack independentlytly

i

1

--1--

i_....1. i_____

.

Seeks ott new words in reading

Keeps record of 'growing vocebulary

52 :ODE 1 - Inadequate A - adequate M - Mastery of skill in terms of matuvIti



..'"UPIL .3 NAK:

S AGE
..11.1.....

Dr, Mary A.. i'roccp1:-
HRCEPT 1970

AbaltV TO Read 4414.1A..q.i41.Y

ABILITY TO Ft:AD CRITICALLY

Carries problem tn mind

Relates problem to ideas read

Decides suitability of source

Decides reliability of source

Recognizes fact and opinion

Checks evidence if necessary

Questions generali read

Recognizes slanted -,..triting

Date

AM
ZWLe 1 Date 1 Ea.' il 241t

I A ?I 1 A M I 1 A M i IAA L1.1
-4-1 1

I i- I 1

i

t 1

I ; __
--1

! i I ',.

!

i L
,

_.t s_
. ,

_ ...._ ____
,

i---1-----------+---1---i

., -4---;----- -

--- ____ _it _j

i

i

-+--4-----
ABILITY TO READ CRFATIVFLY

Draws inferences from reading__

Understands figures of speech

Interpret.° i.diomatic explessions

Interprets allusions correctly

L

Grasps abstract terms from context

Uses mental. imagery to enhance ideas

Integrates known ideat; with reading

Applies information in new situations

Evaluates characters in reading

Derives personal guidance from reading

(E I Iladequate; A Adequate; Mastery of skill in terms of maturity



N.ME

Reading faigo,a- sj.;uii .

To be eirQhasized

ABILITY TO LZXATI2 IIWORNATION

pLrts of e boos

Uses the table (J' ccntenis

Uses the 'Index

Uses the

Dr ;-".a.ry A, P:ocoplo
?E;ROFFT 1970

in summer sesa.ionj

i1f
2itt La..12. PA227,71--qii-e:--F--av,f-7,

±

T A M 1.11TAitliTIA±141

1 1

I

I
I i

flIi

-1
i 1

-1- 1.____1____-4-_. 4_ . ".-- :, __J

1

E;lo3.7.v of a book , .J11±111t;U3e3 ine dictionary effecvel.>-

Uses an atlas effective13
I l__ 1_4 1.___I_______I___II.... I. I __....:_____iil_III itiili

Uses en-..zolopedi 3 effeCALVel'y L '

1 __; i

Knotzs how to use librar-± aids
i, 1 i ±,,

,

1

,

, 1

rcepda rriap. and globe svtribol i_ i.:

L___I______1_____±....
I I

7r,terprets ItLaphs and char_te_________ ____Li_L____I__ i I 1 L. i

1

1.

, : !
,

, ,

,

..i. i_______L i_. _4_4._ - -1.-
I

i I I- '

-- --_- . __-------...--__---- --. ---_-- -6ele,.s mai.n and minor fa:.te ___iLi L. 1 1 : ..±, ._.

1

1

--i- - -

__.

-- L -.- t- - -1- -- .1 --- ':-
' 1

1

'. ... ...I_.......r-4
! , :

---1
1

_...!

1

i _, i_ 1 ii L1.13es sk urlr.2 re with trp.:se i ± 1

---1 .

-4- --, .41

, '
!

, . .
,Takes no-,..es efficienIAT

i -±
, j __! -; ! -- -.,

CTganitee with purpose
I !

; . I

Makes a summaly of ideaf.; read i .11I ; '

i

i I

! ,

,

1 :
i

!

4-
1 ___i___ ._.. __I 4.. ___14 ... ' 44-` t-

I
;

i I 1 .

! L__.L.J_______ I
1 1 1 i 1 1 ,

i 1 ! 1

1 i I

i

i i

. . . ,

i

_I. ..i.

Records main tc 1 1 Lric of paragraph 1 1 2i I .

, - 1Ii!Ill
'____i_

Combines material from ecuroes

Evaluates material. selected

4111.LITY TO r..)T'7.111::: AITAL

Records main torAc of selltestion

Sees relatA.onshIps in reading

Learns outline proceriure

,!erifLeJ outline by yereading

Uses the outline in reporting

T 1-deouate .

I

1 1 _i _1

It
1

1 I i 1.11,,,i,1 -i
i 4 I., i--1-----1-----,----!--1.-----,

1

.... , i

. ,

1..

n nastccr,± of mn'tur,i_ty 54



of 11-nrAsson

. Mpry

F7T 1971

Date , Date 1 Date Date

A . i A M 1 A M1A.IA'
PANTW,ITN,.' r.1:1.

Wnt,=.:1 i,ti i'.A;

'.;ti: ,.'til recz7onr.ble s --

:'.FFT.LI3r, f-,7ILLS

Analyzes words to Tina phonic elements

Uses structural anal sin in s.elli

Keeps self-help list of words

Uses dictionary for spelling help

Devises own memory study helps

Uses words learned, in writing

SKILLS OF LANGUACF CONSTRUCTION
1

Works for proper form and mechanics

Develops sentence sense

Uses a variety of sentences

Learns punctuation to fit his needs

Uses correct word-form in writing

SKILLS OF WRITTFN COMPOSITION

Applies concepts of effective language .

Organizes work in interesting order

Uses functional writing for reports I

Writes creativel. in terms of goal

Experiments with form in creative ways
$

_

CODE: I -- Inadequate; A - Adequate; M - Mastery of skill in terms of maturity
55
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NATIE-. Gordon__ ,Lay 22, 1970

1 7 .1-D_JIxot
Very

-r,r, .. - '1 dcecs i1,-: child have

:.-:::,1:!::-.", :-,?!.,...(!"
i

-:.., ; nr.1 i!.-1 ..!iilt, -..:a:r e.?.toe

..:e .7.147H .1 ' !' ....1.
. .,)%1...1'.-;

Often helpful wit t onc,er chi] n,eb ess skilled. increas-
ingly willinr to s'-are -!kes etc. 1q3t .eco -in.:- a leader in
the croup especially in huildinr can:,entr7 ) 7.8 turinr. in
bi 1 ity to FI-A'-e w! t!-. others. S.' St:re t:C to the hurts bf

others.

is friendly with adults - often only aV feet i)na te
reneral y quiet in new sltuations. h18 r0.1 recall For
peoole he has -:et efore pnd greets them warm127. Shows
increased sol lit; to 1 is tw.. to new sly vest onz ana offer
criticism.

J t.J



'-'"..T.1111,1111111".W"Mr.°-~ `",*
rat _

al of (jadolrs

bicycle ridinp'
carpentry
story time
block building_
cardboard box bulding and peintinF with imagination
sand play
climbing trees
clinbing ropes
field trips

rorItc n tc10171-irerta arl /or nelf-airected

Sae as above

cooking
quiet bra -:e table
organized Jarticipation games

- and/or self -- directed

He is actively busy at all times. He has 'soundless energy
and stamina. he does not tire easily of doing one thing. He
has or occabion stayed with one activity all morning.

Yoncopt

3ran vii .1 what activities

At tines he has spent as mue:, tine as thirty minutes writing
his name and letters and numbers.

After lunch he has listened to stories= lnd discussed them for
about twenty minutes and this is lust prev! 'pus to going home. He
-,ay stay with one physical activity all -lorning.

He may stay with one physical activity all lorning.

c-J



Ir101"W .111N- .

Use c..r fantac7 kil c fantasy. how often, with other

Gordon displays n normal amount of fantasy: chocolate
cakes made of sflnd, cat chine fish with s piece of string
from n boat on dry 1a-O, and imaginary car driving while
sitti,ir on a niece of wood.

o. Probltm Solving - HON does the ohild solve a problem. Does he
Ellie::: an. atu.lt, (loco he become frustrated easily?

ordor. does -,ot y seek an adult to eolOt his
proolems - he ,just takes matters into his own hands. He was
initially P :physical fighter, as are others in the croup,
but recently has been discussing lore lop7ically his disagree-
ments and his language has matured.

60 Ability To Adjust..

Gordon has shown en incressinr, ability to adjust since
his initial encounters as a new child in an already established
grouo. At the end of is year he was fast becoming the
leader of a group interested in building tree houses and also
block building. He is now more willin to share toys than he
was at the beginning and also plays better in group situations.

7, Special Comments!

!lordon arrived late in the rorrn- and et first was
subdued and aloeared frightened. so n rhoilleneed the
hierarchy of his veers. 6y the end of t,-,e orogra-n he WFIS
becoming the lender of a group doinr imi-ative carpentry
Work and block building (example - stores). They 'worked
busily in harmony for lonr periods of time.

Teachers



INTENSIVE TEACHER EDUCATION PROGRAM

THE PEABODY EARLY CHILDHOOD EDUCATION PROJECT*
with the assistance of

THE SALEM STATE COLLEGE BRANCH OF THE ASSOCIATION FOR CHILDHOOD EDUCATION
takes pleasure in announcing a *PERCEPT assessment conference on

TODAY'S EARLY CHILDHOOD EDUCATION C 0 N T I N U U Ms

DIRECT INSTRUCTION*********************OPEN EDUCATION

Salem State College' Auditorium
Saturday, May 9, 1970
8:30 A.M. - 3130 P.M.

As a means of viewing comparative exemplars of edilcational
for young children, PERCEPT invites public, private, and pal=1*
school administrators, supervisors, teachers, parents of young
children, and students in the field of Early Childhood Education
to explore basic considerations involved in different approaches
to the education of 3-8 year olds.

Informed representatives of a variety of models will discuss:

OUR GOALS OUR PROCESS OUR ENVIRONMENT OUR PROGRAM

EXEMPLARS TO BE PRESENTED

ASHLAND KINDERGARTEN PROJECT,
Ashland, Massachusetts

BANK- SET COLLEGE OF EDUCATION
MODEL, New York City

BRITISH INFANT -
PRIMARY APPROACH

ENGFIMANN-BECKER MODEL,
UNIVERSITY OF ILLINOIS

- Mrs. Natalie B. Barlow, Supervisor
Ashland Project

Miss Mary Finn, Director
Follow Through Program
Cambridge, Massachusetts

- Mrs. Margaret Wilmot, Manchester,
.Massachusetts, Public Schools

Mrs. Sadie Seaton, Director,
Follow Through, Providence,
Rhode Island

"TOKENS-AS-LEARNING-MOTIVATION" -
MODEL, Kansas University

LEXINGTON KINDERGARTEN PROJECT, -
Lexington, Massachusetts

MONTGOMERY COUNTY, MARYLAND,
OPEN PRIMARY EDUCATION

MONTESSORI "CASA DEI BAMBINI,"
North Shore Montessori School,

Mr. David Flood, Director,
Follow Through, Pittsfield, Mass.

Mrs. Geraldine Smith, Franklin
School, Lexington, Massachusetts

- Mrs. Juanita Jackson, Lynn Public
Schools; formerly of Montgomery
County

- Miss K. Mildred Dooling, Directress
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DIRECT INSTRUCTION*********************OPEN EDUCATION

Salem State College" Auditorium
Saturday, May 9, 1970
8:30 A.M. - 3:30 P.M.

As a means of viewing comparative exemplars of edvcational
for young children, PERCEPT invites public, private, and parochial
school administrators, supervisors, teachers, parents of young
children, and students in the field of Early Childhood Education
to explore basic consideration: involved in different approaches
to the education of 3-8 year olds.

Informed representatives of a variety of models will discuss:

OUR GOALS OUR PROCESS OUR ENVIRONMENT OUR PROGRAM

EXEMPLARS TO BE PRESENTED

ASHLAND KINDERGARTEN PROJECT, Mrs. Natalie B, Barlow, Supervisor
Ashland, Massachusetts Ashland Project

BANK-STREET COLLEGE OF EDUCATION
MODEL, New York City

BRITISH INFANT -
PRIMARY APPROACH

ENGFLMANN-BECKER MODEL,
UNIVERSITY OF ILLINOIS

"TOKENS-AS-LEARNING-MOTIVATION"
MODEL, Kansas 4.11versity

LEXINGTON KINDERGARTEN PROJECT,
Lexington, Massachusetts

MONTGOMERY COUNTY, MARYLAND,
OPEN PRIMARY EDUCATION

MONTESSORI "CASA DEI BAMBINI,"
North Shore Montessori School,
Marblehead, Massachusetts

THE NIMNICHT MODEL,
Far West Laborktory for
Educational Research and
Development, Berkeley, Calif.

PERCEPT, Peabody Public Schools, - Dr. Mary A.
Peabody, Massachusetts Salem State

Miss Mary Finn, Director
Follow Through Program
Cambridge, Massachusetts

- Mrs. Margaret Wilmot, Manchester,
Massachusetts, Public Schools

- Mrs. Sadie Seaton, Director,
Follow Through, Providence,
Rhode Island

Mr. David Flood, Director,
Follow Through, Pittsfield, Mass.

- Mrs. Geraldine Smith, Franklin
School, Lexington, Massachusetts

- Mrs. Juanita Jackson, Lynn Public
Schools; formerly of Montgomery
County

- Miss K. Mildred Pooling, Directress

- Mrs. Cynthia Wilkie, Consultant,
Follow Through, Lebanon,
New Hampshire

Conference Introduction: TOGETHER TO LEARN.
Educational Development Center, PER-CEPT.

Procopio, Director,
College

Dr. Allan Leitman,

__Reeopitulation Session: ADDING IT ALL UP. Dr. Courtney Caaden,
Harvard University Graduate School of Education.

Video-tapes, films, or other audio-visual aids of the exemplars
will be shown by the representatives of each model.



14r, Nar7 A Proeop:Lo
'vc:fessor o Edu..tator
5,a1em State Colege
1969-70

r.11.1::,-1144 T":!;i:, TY LAIrt7.17tfri TrvArAzwe AMD 1...FARNINV
.1.W. 4.'".7.1i1c.VJNOU) IfZU"ON

In fraf--langnhge 1earLA'yz, t?.:o splbolization of (piirielce in

speech an unO,r1tan4Ing th xs-Jymb(01z1tion ot speech in priltEd for

constiilltc MPWV.E. of co3ritive Ozvlopment ane. loclza;lon of

the yow..g., ?revloas t) the ini;erlalAzatc,n of Itngge as a

means of :nalril(!atic.in, E. Is ta7ble oi exml!seing sm.! n?colvIng

slessages varuah gross sen3c:iy-motor iCti1t? 1i 12U .r 0.ve.s

parents ar,d %,(1teho the vehtcle f-.)1 4;oqveying e.l.petttationm

qr '11;2 rolr3on ki3 grOT, er end is r. ladividus3- The ch'.1.6 IteLron

cit ::a..,.guagy. is a sot u3, irocess.

30 1:1i i..narg a 1:4rT9Fze provldc3 tho yonng

(10P-F! toagaex communcadon

1.15.; 1 a s,,t '.!1!* (Aaturaliy deteemined

( o. tempts to exoress ideas to thr

r 1.!: . cc ni ',mated with ttra

hzipt.F55, Ad try ),,11: tqnloLe:. abont the linguistic

structum of the language in crder t comm4nicate, to he mawarded for

achieving aacc9ted spee..7h ptittems, and to attain particular expanding

grs CuIttive oricnYeU, language teaching-and-learning must provide

the: cen7.^al social ::.ovel.o.pmvat proccsa dvrIng the child's schlol years

of nursery-kindergarten-primscry edmation.



The acheol -rostsr langunge developilent by continuirg the

first. language game." RecornIzirg zile4t try. form or language used in his

sub-cultvre may be of a variant construc, the school must accept the

roll of helping the to- gai, cntrol of those language j rocesses

ahi:h can help him to c-Terate suace!3afur!y in the mainstream of society

without d( valuig his sub-culto_rc c3xmvni':aaton system. (This article

Ilt (11:?erAl t.t,erd ecntidi-Ing Filecial, 7%inrua,7e problems of the

elf 1"1,-, 94vitL crAf!!, !'tto!

:!;! netv::

afie t..Pt! dorrsl)i:lotnt of maste:w or standard speech

through experiences in the school situationz "...language is a set of

rule:3 to Ihich all. speech codes must: comply, but the generation of

aptelfic speenn todign is a function of the system of social relations."

The chilfi learns speech as he abnorOs a z;pecific calture,

lagalm_ao the centralnocIEE_mal In the lartaRamArl'IAurriculam.

Recent studies, 1.4 the field M7' linguist: Les pone serious questions as

to the effectivenese; of tratAtIonAl. Qontent and method in formal language

teaching any learning, Conni6crucion. of the child as a learrr in the

avid sac al a cultursq, Inteleel,:ual environment of today and tomorrow

demands that the school help him to come to grips with challenges of

communIcation, challenges wh ich cannot be conveyed through stereotyped

pattern': ',t teaching-and-learning. Re must master language as he uses

it, with Its great variety of expressions which he should assess,

Nrawr9.-e,"11....

;;;;;;:lts Basil, "The Role of Swch In Culture," Persnectives on
Lea ,4 eds. Gordon J, Klopf and km, A. Rahman, NewYEA7-7RE---

ree- s.!ollege of Education, 1967, p. 19.

6`)
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orgL,ritelt into maaageaele forme, apply ie terns of partieu/ar :askr,

and atili2e to perticular ends.

Planning (or itiviu in the bensle4ip ares. Teeching-learning sltuatioasWek

when foster inquiry as the central process goal of the Ianguitge arts

curriculum involve consideraelele of importance for both the ;eather

and the learner. Some of their invo:emeents are listee as examplen

below.

Preparing plans for the teaching of anguage demands that the teacher

coneller the learner, his previous background and sub-cleeturep
and his level of language development.

a decide upon goals of sigelfieance to the learner as an individual
and as a member of a society with its "standard" language code.
The goals should be inclusive enouab to stimulate various: approaches
to learning, but opeoiMc enough to be evaluated enroute in terms
of obsorvable changes In oehavior.
peovide opportunitiee fer tearn&ng through activities of such in-
terett to the pupil tdmt; eimself spontaneously in the
lareaeage precees.

eepereenots are ,r-gelfzet, 'thro.o.01, teaohor-pupli planning and the
aeeeet on a:ai.milating nee einaeei;e elcarnnas into the total behavioral
paearn. is neoeseary -Alzt

exeeiee his este'eAsell Leapeea fell:terns to discover hoe language
Mil and hol It rittgiVe eheege.

ani.y.r.T. we:* of iangeage ie gn.,up eituations in printed form, and
in re corded form '.en order eo beeader his perspective as to hoe
language functions for various purposes.
synthesize new awareness of language as a personal attribute and
as a social phenomenon.
categorize types of language adaptable to various situations.
discover why language operates differently in a variety of situa-
Uons, carrying different meanings for difrerent individuals.
compare Ineffective language with effective language learned
through activities involving informational and literary reading.

4!. perceive in his own and in others the speech, reading, suldwriting
types of communication related to demands of various situations,
while recognizing flaws of expression in reflecting situations, too.
build language power to express personal-social affective relation-
ships, to formulate generalizations resulting from expanCing social
experiences, and to engage in social activities through :.octal
language "rituals" common in the society as a whole.

Behavioral changes result from experiences which promote the process of
inquiry. Through cooperative teacher pupil evaluation, the learner
may learn to

63



discuss observable char es tceard immediate, attainable goals of
language caste/v.
recognize tangible and less tangitle evicencea of his increasing
ability to direct his own language growth.
evaluate his arareness of language as a social process.
check his reasoning processes and those of others, in recognizing
language as a vehicle for thinking.
observe evidence of appeeciation of language as communication,
as a source of recreation, and as a means of achieving personal
social goals.

amlatimsoals in teems of sulped behavioralchEam. to important

component in effective teaching to proeote inquiry as a source of

learning in the language arts is the explicit delineation of T-L

objectives in behavioral terms. In formulating unit and daily plans

with emphasis on process, the teacher may wish to develop guidelines, e.g.:

* DoT have adequate information about this child to enable me to
guide his learning in language development?

Does the objective as stated prcmote continuity of learning with
respect to earlier learning?

In a particular situation, what are the behaviors to be developed:
affeetive behavior, utilizing basic information, formulating concepts
to be used in activities?

What tool skills or other processes may be called for, as the
learner becomes involved in the use of eaterials to solee problems?

Are the goals so expreesed thEt they suggest the expectation of
inquiry in language learning?

What content may lend itself best to involving the learner in
inquiry as a process of, language development?

Can Z activate inquiry in the language arts by emphasizing teaching-
learning activities which demand the use of heuristic peocedures
in the solution of prob'eme?

To that extent can inquiry-process planning stress goals which
incorporate behaviors such as those listed below?

Pupil Behaviors Conducive to Te louirehe Language

Interviews
explores
sifts out facts
asks for facts
investigates

creates cooperates
contrives challenges opinions
formulates organizes
derives discusses
proposes shares conclusions
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r:u[:tion; leegthss reports conclusions
ooSeecso eneeeeetesen e-eesrs 7S participates
seeeenes lefeesstSon perne 4SSCSSOE
seesees ieset a Ieoteros natens attentively
,ilscovers leis:late' deals le specifies
Seeges aete sighs ideee draws {es:elusions
tests nesotlosess esleraises needs decides strengShs
fozem opinions uewmariese points considers alternatives

ItEALtern input-2211,2S effeot of ielgsi in tele issuntfie arts. Continuous

promotSon ef .:.nquiry as e me: of learelne i the development of first-

language rasSury leeds to otocrvebt.s pereonseociaaeintellectusl outcymes,

The young ehf.14 from three se nine yeare of age fuectlons as a learner

whose increeeing mastery of language as a social process is an observable,

develenmentel attribute of indevidoeMty, nradually achieving

seetrol of language or the bstad coals /4s, often the learner shows

awereness of such earSaties tIse eoUvatien of those involved in a

eommueleatIon exhange, tele bckground of the speaker or writer, and

the effect of the total sieetioa on semmunieetion, He uses lenges:at

as a multi-faeeted means of expreeatng teoughts and considering the

Ideas et others. He values )anguage as ae essential. in his relationships

with °tetra, WSee teacher tuidance he uses language to probe under-

standing ee :self and is 110.P tO Aleeuss his progress as shown by hiS

use, of leegunee, Ye responds tG laegoege as a substantive source of

intellectual, soeial, and aesthetic challenge.

The child's observable growth in ability to use language as a

social pracooe also implies growth in thinking power, VYgotsky con-

sidering the toner workings of thought and speech concluded:

9The relation between though and word is a living process;
thought is born through words, A word devoid of thought is
a dead thing, and a thought unetbodied in words remains a
shadow. The connection between them, however, is not a pre-
formed and cohstant one It emerges in the course of development,
and itself evolves, To the Biblical °In the beginning was the
Words, Uoethe makes Faust rep4, 'In the beginning was the
deed.' The intent here is to detract from the value of the

U3-



tc,rd, but we can accnpt this verbi,ot if we emphastze it
differnntizu Tn the UtINNING was 1:hc deed,. sOlu .,!,r)rd W3S

not the hoginning -- action was there fIrst, it is the eld of
crowning the deed."2

Inqui.ry as a central process in thi 14umery-kindergarten-primary

language currlculum promotes induction of young chldren into the

broad American culture, with particulariy sivificant social levelop-

malt and intellectual growth accruing t.:) chileren of var:tant mb-cultures

swErmillinHs: IIISC,arlio.-IlmaLaailimille

2
Vygotsky, Lev, Si, Th2lIghi: and Lanvaie, Vambridg, Massachusetts?
The Press, 1451-;-77-15717-

66



11 e '"?

frex--a Carl an 6.1 .1;1: 1-E.11-1

The Pr:- -

Jero,le OnK n st ;Jig.: Es ;e :lend -

Fell iv..... ay d ;D .VC Cl Pr',.sr3:-; :1.962

Brare.r.' S roc: p,7E.,-,2 Ur on Fi-f;:zi-. tan:, aL:e. 11ew Yee::
Vlatae kooks

Br :nor Jerome $ . c al. St h Yo: 336

6 itraner Je-romn S Tor.s.rd t Tht.)ol y Of rns', i nap
Pre .s HarYttl-T-iii7C4:-.1777'.=."=..T.

(p_cro 1 1 John B. r-.17]:!e And 5'1),:t::1-',. EnCtct:c,01. Jo
Pr ,z.rt, a I) 196.

71. d1-.1...'flao...To Five edj ec'. by i rtm R 0!),
BorLeiey Universita; 'ef CP: :),--ass., 1966,

t.kin ohn M "A ::;choultaan7 s 11. tft
5o, 53-53. 70.72. Mnroh 3 1 )67

John rs xper r e nd i ) )38

;-ach..nzer . Fred M E , on ' ac 53n '7
.1.rd rve 4c. . edv. %

(It; J Goo.. ;3cho Tc 1:11: rk-311 Yc cf1J I I Pib

3 7,ef cirrc Carl A Lity.ti st..1.(.30 And , Y 11

$1. M (Al- Lrudz, The_iNal 'ant ion c'.. 0 C t;oot of
emenl t. ion

A-a YirEt
Ca)'.iridce Pr

;.!ci.,thrri. Mar sh.P.11 Tre flar P:22(T.C.VC k
.1S4 fork: f?{:r 1151 1X.-6

n Gr'Srlt jVC.3 FUlger 4: Tao. :f.d..taat.1.:q1 u-r Youth In 'file OniaL r

Edltdon ew iorit77

. Mari 6 . rot5.111;r1 df.-e. !tr. : iic:ret
Bentley,

"Dovelopmaill and Lear..-;:ii.1 ." edi-n d
Fic'Aard E Ripple arid Vo n, .zT r*,5-171 -o7)
0 tive op7,11d (re 3:161j) T Y

S(.1--_ool of Ej:..(- 7? iy

0



68



I

SCHOOLS I0

Public School

Ashland Kindergarten (itle
Ashland, Mass.
Fruit St. School
Fruit Street
1-617-881-4282

Bedford Schools
Bedford. Mass.
275-7588

Brookline Schools
Brookline, Mass.
734-1111

Lexington Schools
Lexington, Mass.
Estabrooke School
Bridge School
(Team Teaching)
862-7500

Center School
Lynnfleld, Mass,.
(Reading)
334-4422

Lincoln Schools
Lincoln. Mass.
259-9400

Memorial School
Manchester, Mass
526-1905

Bell School
Marblehead, Naas.
(Grades 4-6)
Qpen Concept
631-1512 new
631-5362 (old)

Newton School System
Newton, Mass. 969-9810
Mason Wright School 527 1815
Horace Mann School 332-4326
Oak Hill School 527-5564

Batcheldor School
Ho, Reading,: Hase.
664-3881

Trotter School
Boston Sub-System
flotbury,, Mass,
442-8767
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Dr, 'iiary A, f:rocopic
Ed 2: /7.4 21G/ FZRCEPI
1a.ch, 1970

(Visiting a variety of garly Child
hood Education models was a valuate
part of the PERCEPT croP;ram.)
Contac

Day 1-Str.:10uf:
y Canivan

John Glw)n, Supt.

Robert . Sparber, Supt,

Ado Commto
Ass .stant Supt.

Dr, Nancy C, Santeusanio
Conoulvant

Radolph Brown., Sur/(-,

Fiancis E. Langley
Prirbipai

Robert J. McCarthy

Mr. Thomas D. O'Connor
Ass't Dir. of Personnel
Elaine Panaretos
Mrs. Ruth E. Chadwick
Samuel A., Turner

Robert McCaffrey

Miss Grace Whittaker
Mrs, Hadoff





t

-3-

Private School

Central School
(near Central Square)
Cambridge, Mass.
264 Broadway
868-0073

Shady Bill School
(Co-Ed Ungraded King. - ninth)
British Concept
178 Coolidge Hill
Cambridge, Mass.
868 -1260

KLM
Research & Development Corp.
Cambridge, Mass.
491-5060

Cambridge Free School
5 Howard Street
Cambridge, Mass,
354 -2402

Fayweather School
(Co-Ed Ungraded Elementary)
74 Fayweather Street
CaMbridge4. Mass.
876-746

Cambridge Friends School
New Quakers School
5 Cadury Road
North Cambridge, Mass.
354-3880

Mr, Joseph Sear Frineipai

Mr. John Olive, Cenzultani

Mrs. Kate Bohle

Madison E. JUdson
Mrs. Diane Milnero Secretary

ChildreWs House of Gloucester rMontessori
(not until April) Mr. Charles Rossowo Dir.
198 Concord Street
Gloucester, Mass.
283-379

Christ Church Nursery Mrs. Burnham
Aahbury Street
Hamilton, Mass.
468-4461

Brookwood Mr. Philip Cutler
(Co-Ed Kindergarten - eighth)
Brookwood Road
Manchester, Mass.
526-4671
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(Several Teacher Aides were prepared to work with children in the Andover
Public Schools where the majority of PERCEPT stidents did their student
teaching at the primary level.)

jqne

ANDOVEh PERCEPT CcURSE

CniAnr-Jod Curriculum

Topics presented from April 17 to June 10, 1970

Concepts of Early Childhood Education Today

4

Ficles the Teacher Aide Plays in the Modern Early Childhood
F6..:ption Program

rvinu ChlJdran to Note Perceptual Handicaps to Learning

Aocklnp with Children to Rectify Problems of Eye. Hand Contro
(Aher Perceptual Difficulties

-(17uage Development in the Young Child

!elping Children to Overcome Problems of Articulation

6eginnings of Reading in the Kindergarten

b Creative Environments for Young Children wta11 Workshop

9 Cre,;tive Vovement for Young Children

:..etting up Learning Centers in the Early Childhood Clsseroom

Urcmoting Creative Work with Young Children

Leveloping n Guide for Beginning Teacher Aides, organzed in
respOLZO to questions asked by Teat.her Aides
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COlIf,c0

Part0:1 DrJvs
'!;;:Jot

Tel,' 475-8874
ic,ston University

1.'.; t titre t tit 're

hobd

riff "AL 40

a U.-,1 ..ens 1 ty

3.. A, 1957

'hyllis f:avallero *
49b .1;c Z.,An Street
Andover, :.04145.
To 1 147 4278

iThase
77 obittier Strnet
Andover, ;FJSIt
Tel: 475-5372

Loalbe Redding *
52 Dascomb Road
Andover, ifIBIS
Tel: 475-8516

* Regular Attendance

PERCEPT Andover

Teacher Aides

74

James *
3 Standish ';ir':1:3
Andover, rbse
T31 475 2695
Univ. of Illinots

S. Geography

Fran Janins
21 Beath Circle
Andover. !,4i.ss
Tel: 475 1665
London Businese Colle:7e
1957

Jargen
65 Summer Strnet
Andover,
Tel: 475 2047
Lowell State Collet

S, Englid0
2 Yr.. Teaching exi2erience on
secondary leve1

Bette
16 :'IcKenn/y
Andover, (336

TO)1 475'542
Iranians Univera:ty
Busineaa end Fs2it,.oi..?

Kathy :axwell
16 ;]Eland Poed
Andover, Mn85
Tel: 475-0872
Univerity of letw

A 19c1

Diene C,Nell
9A Seebsack Road
Andover, V,ass.
Tel: 475-8135
Garland Junior ColleF,?,



Sylvia Hamson
21 Shipman Road
Andover, Nas
Tel: t.7

Frances Herron
45 i.:spie Avenue
Andovez., Mese-,
TeL 475.4205.

Alice McNamal'a
6 Downing Strerit
Andover, 3k-

475 074:1,

,Tsqueline 9obinson
*J3 R9ttlesnoke Jill).
Andover, MesL
Tel: 4750895
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MUSTCAL

Wocld 'Lambourf.ne

bots..T1c, (:a.po

naiiLs wit:1

.......v-

i

,
1, {
s

Remove n;:j.1 n.ough cbr 1111.:o
wood. Make hod- to en7.) IC io
ue and down

RattAes

Any c',ontainer that a.n *ue fflleel and aled and easliy
shaken may UP used

Containers: cups, platic. (7ergent ott l, bo.xes, cans. et

Contents: dried peas, beTos, vice, sand, etc.

Bells

Attath different 74Izee, aryl eelom,ft beki7. to (71atic

and knot. Out elastic to wrist, size and knol_

Sand Blocks

Use tariety of sandpaper wAgY00,

foo' Glue sandpapn. co wood, i.hen. neil,

PPer

-1410(ti
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4_2_ ....._ .4/0,7 "...raw+ 114
?

1.0

1, *sing tri 'wall and a sabre 8,o.s. a).1 Vve
pteeei or the eradle.

Xnsort th$i bottom or the trc'ouq sov3 1)1 tha
footboard a:ad headlloavd

J. 111).3et side piece thrcugl) t1vt hd boarel
slot of footboard,.

4. Rtitnft,me hottom of crad1 by vivAua E:lmer'r0 ,,gooden

wedgez where (rradle bcttum Ipeabcavti and broot

5 , Tart aii edges for eft.z.o,



h

..'3.310. I.; 0 ci

1. rut 1:()

Tan- cift -f-dge of (-.:cr,

Thres.d piture wive out of
overlapped chlcicen 'A'4? edges
to form '

4. Punch hole.3 In side of
bottom and wire chicken tlire
can, forming cage base

5, Cut a narrow strip (approx. 10-15)
of chicken wire to form run;
tape edges; bend chi.cken wire to
form three sides of a rectangle

Mace run in cage and wire to cage
at top and bottom.,

?unch holes through siden of film
can tops

Mace on top of cage wire cover
to cage,

9. Door c.:1r. a nquaz'e per;ts, of chl..en ouc,

caEc- aopr.oxty t.ile way up. Tape tIU:
erlEeri, 'it en Lk; with ).eatTher



WORKBENCN

Us(- pae!;:j.nE, cyoate for the base-

open .de co ho vase for E:torae
of imv be helpful to put e
(2.171dep dowr. the .1n1A.J, eenter

ku.41.fara heav;T 1,a9ed4 2 x 6'

13.ecaw;e will the .,..urfac:e to nail into

supp), Pa:l.ts to !mid th:72:ir

Ihe t yoni t!le 'rame on ail

zo th: 04111 hi fr,:a!:oed,

I

I I

5 1 '

t 1

/

88
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DOLL HOUSE

I i
_,......... ......"

orC--/' .../
.....

,c,oen at top:

1. Tri -wall consuction

2. Base: x 36"

3, Outer wails and partitions 8" high

Cut side wall to it on base.

5. Elmer's (flue and mystic tape used to assemble whole structure,

6. Wedges cut into four outer covnes for additional strength.

Y. Cut windows and doorways as desired.

8. Decorate with scrap ..iailpaper, tiles, etc,

9. Furniture and clolls from creative playthings.

Faith Weiss, LAilian Waters
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Cal-ID-SIZE REFRIGERATOR

Use heavy 'cox of appropre

Cut arid fold as ind.l.cated, Paint. S:dd haudies.

f-----trrAF-
(

Make freezer :!.ompartment and ether/es out of triboard.

Brace 1.:E neeeisary wfth ca77,dboard aad tare



YINURPIAtTS

Eeensy weensy spide went :.1) the water spout.
down ral.n wa:,hed tne out>

tle. 312:i and 2.;) all Ihe
enry spic7.cr went. the %pt;

2 Yher 7t.:7 tcrtley, Thombi.n?
Here : a, Here. 1 am!
How arfe you todaz: Sow are you toCay7
Very ',1e124. i:lial:k you vary well, I thank
Run away: Jun a4ey!

Same for ronter, Mideaelion, ftlugalan,

Open, shut them, opan, shut them, give a
Open, shui; thcT4, open, shut them, lny thew,
Creep them, creep them, creep them, creep

right up to your chin.
Open wide your little mr2th, but do not

I'll touch my hair, my lips, my eyes,
sit up stmlght, and then T'Il rise

I'll touch fay ears, my nose, my chin
Then sit quietly down aga:2.n.

Two little dicky birds sitting on a wall
One named Peter and the other named Paul
Fly away Peter, bly away Paul
Cone back Peter, come back Paul!

5, Clap, clap, ci.ap your hands
Shake them :t..n the breeze
Stamp your feet and turn around
Now sit down if you paeaset

POEMS

We make such a crunchy sound
In the leaves upon the ground
Crunchy, crunchy leaves, hear the noise
Made in the leaves by glrls and boys.

2, Summer, winter, oprng and fall
How we love them one and all
Each one brings us lots of fun
Rain and snow and nice TIMM sun.

3, We like snow, we like snow
Wear warm rzlothes out we go.
Tt covers the houses and ftlls the
R's run Cur sleds and it's fun for
Ve,ll play outdemis otw noses frc!e4e
ilcause - iN like snow, wfa :tike snow.

92

yuu.

Nnky

fit clap.
Ix your lap.

Plem,

C them In.

-Sung t tune of
WThree Bitnd



?0:674E continued

4. On Rosh Hoshana eve-,:v year
We heal, the nofar loud and dear.
On Yom :Uppur- wE, hear fA: to
J Hapr? Year jt cala3 to yul.

r:vf;,c :epea-a7, your ti
On laudd, ro.iny
I can'i. zielex
Whon
So kind-iy mend .:ioqr

6, PIO, up yourijpjf n7,d boys
W >eT1 yc:, have f:7.nitec-,.

!e'ou confew;
11.1's quite a men!;
When they are ?*ft in thz. way,

have Ner coat is silvr gmy.
She lives down ne meadow not verj far away,
Sha will alwayu be a pusu. She will never be a cat.
She is a pussy
Now what do you think of that?

8. Top to tlp toe
Off we go
Quietly is flakes of snow
Top 'r,oe, tip toe
Now .sIk low
Like ma!1 flake of a1Un snow,

9, Were is Ale beehAve, Where are the bees?
Hidden away where nofody sees.
Soon the !ome creeping wIt of the hive.-
One - three - four - five!

10. Hands on shoulders, hands on koees.
Hands beUnd you, if you please;
Touch your shoulder, now your nose,
Now your ha'Ir and now 'ou toes.

Hands up high in the air
Down at your sides; no touch your hair;
Hauds up high cv,; be

olap yol.tr haes, c.IC, t' 10, thr,:e, four.

11, Wtzhk., Land, left hnud,
Tho, is my right hand
1'11 rals it up high
This is my left had
Il t.cr.ic. ne skj,
Right ;lanl, hand,
roll thom aroun,
Left ha;ld, ri.gnt tand,

Y'ound, Pc.'nd.

9 :3



1.2, This is my father- (thz7mb)
This is my mother pointer
This i3 my brol;her I: 3c1
This 1,3 mj sister
Thic lo the baby lin3,..y

Ch: How e love them U :.v.7aff0

This is the way 1 plant :ny
Digging, digging in 'Ole ounei
The sun sbines wal'm and brl,zh:: above it.
Gently the vain .,:tn'-?3 A111.,.ng down,
Slowly the shoots ber., gnow
The3e are my prety gapje
Staading, :71;andin a row,

am zi 3Jtch, -tit St
my needle goes

T an a cobbler m9nd1ng a noe, taop tip, aAd
just like new

I am a policeman. I stapd just o, Te)lini cars to
stop, telling cars go,

15. Ten little firemen steeping J a row
ring dog goes the bell, :lnd po:e they
Off on the engine, oh, ,7h, oh,
Using the big hose, so, so, so.
When all the fire's our
Home so-0 slow
Back o bed, all in a row.

16, I wish I wl',.re a w:Lndmill, a windff6.110 a windmill
I wish I were a windmill, know whfct I wouAd do.
I'd wave my arms like this, Li.ke thl3 (3 times)
And that's what I would do.

I wish .1 were a rabblt, a rabbit, A rabbit
(Same - hops hop, hop: make tr) otheYs)

1'1% One litt).e, two little, th.ve..:t little indlanv
Four little, five little, six little Indians,
Seven little, eight little, nine little Indians.
Ten :tittle Indian boys.

non E, baelimarfG.

SONtr

Love My roosteP

T love my rooster, my roi.r laJes me
food my rooster on the grenbel,:i7y tree

ro-)ster goes cock-a-doodie doodlf: - doodllly
dodilly doodiiy doodily Ooo,

94



!

1

13 L1-6
k;!

..)1

r

::::1()Vis..

55

7);,.1

o
c,



c)ld

Or-. top of:

411 covered 4ith .row
!st tn.:e

50

For a -1c1.±.3ur

11!.3d at i1 g
falf; ed
wors.;c a

For a thAer j: -t

And t2kr J1t u.
ver

AA Lhe 1 yo,.)

And t.Arn ir:)u
7A.1 ; a

A poo7-

es:

%I! y:.pt.:

11: ;t t

rtoci ro,...t 1

171, H.
t1-11

In ;.r.-!.:1 it-

Not DeLdt; ;11.

dod

fr,.-7.!,, :1,--;,. :::',.-.,.:.,..!:, ,dti A.,,,,-,

:..,P. tic eery:-.,-,,i:7; )) ;;Ii:)..(..-6 '1::::st.: ._.-r! '..' : .--1...iy :-:..,. C-;1.C..1
Y.:::.! ire.leed. :;e17-; 6 Lc; i'J;. nui.,eicyw : !t...iai !,::-.:

r.. everp'o:V 7) ;:i,s rideeci L ,
I I 'i!1.1..id.'........::,-,iri.-..::

m.2 ,-.1a1-..1::11.-7. ,.,...--.0:,. .(..!ii- f..:.CM,S; V.,..-:,..r..,--IJ .j.:_,:-; t:..ci
:.-i-j:-..-:...;c:iii;z '7.,h; i..2.:,,.1...

4-. 1 :.:.,-)n..3 ;', reci ) bC,:::,k . .7. I.L,r;-" r, f --, ,--1 3..:.ciL.1.

96



97


